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Introduction

This document clarifies and highlights some regulations contained in the Policy on the Provision of Support in the European Schools (2012-05-D-14-en-2). The aim is to harmonise the implementation of the provision of support in the European Schools. 
In planning and providing support for pupils in the European Schools the main principles stated in the policy document must be respected. Although circumstances in different schools vary, the interests of the pupil are always of the utmost importance.
The structure of this procedural document follows the structure of the policy document.
1. Teaching and Learning in the European Schools

Good quality of teaching includes different kinds of teaching methods. However, even a rich variety of methods is not always enough and support structures are needed. 
	Teaching and Learning

	Differentiated Teaching

	Special arrangements


	Support Structures

	
	General
	Moderate
	Intensive

	Short term
	X
	X
	X

	Medium term
	
	X
	X

	Long term
	
	
	X


1.1. Differentiated teaching
Differentiation forms the basis of all good and effective teaching. It is essential, not only for pupils requiring support, but for all. Differentiation in order to meet the needs of all pupils is the responsibility of every teacher working in the ES and should take place in the classroom. Differentiated teaching ensures that in planning and delivering lessons teachers are aware of and take account of the different learning styles and needs of individual pupils.

This should include meeting the needs of:

· pupils with different learning styles

· pupils studying in a language section which does not correspond to their mother tongue

· pupils arriving late in the system who may have followed a different program of study and may therefore have gaps in their knowledge or skills

· pupils with a mild learning difficulty

· pupils with a diagnosed special education need

· gifted and talented pupils 

1.2  Special arrangements
The ES are committed to an educational philosophy based on common European School syllabuses with common assessment criteria. Therefore, the support policy may not reflect the standard practice of any one country.

These arrangements are designed to allow a child to access the curriculum. They are not intended to compensate for a lack of ability but allow the pupil to fulfill his or her potential in the fairest conditions possible. Special arrangements can only be authorised when they are clearly related to the pupils’ diagnosed physical or psychological need(s).
1.2.1 Special arrangements up to and including S5
When a pupil would benefit from a special arrangement in order to compensate for a physical or learning difficulty, teachers or parents can request this from the Deputy Director. 
Parents are informed that special arrangements have been recommended to their child and parents are asked to provide a medical report (in the case of a physical difficulty only) or a multidisciplinary or a psychological report (see 4.4. for details) explaining the need for special arrangements.
The Deputy Director takes the final decision to allow special arrangements and to define in which subjects these can be applied. 

Any special arrangements taken are recorded in the pupil’s file.

The arrangements  listed below can be authorised by the school, up to and including S5:
a) Separate room for the test/exam/assessment

b) Change of seating arrangements 

c) Taking of medication and/or refreshment in the case of a medical condition, for example diabetes

d) An assistant to provide physical care for a pupil to ensure his or her well-being and safety. This assistant cannot be a relative of the pupil or the teacher.

e) The use of a specific learning aid which is normally used in class, for example a magnifying glass; a hearing aid; coloured overlay; a low vision aid; coloured lenses

f) A pupil who has followed an option course normally taught in his/her Language 1 but not organised in this language in the school attended may use a bilingual dictionary (language 1 <---> language of course)

g) For colour blind pupils colours can be substituted with words on the test/exam paper or a reader can name the colours for the pupil

h) Modifications to the format of the assessment 

i) Additional time in tests and exams – where possible a maximum of 10 minutes can be allowed for each hour of the examination/test, i.e. for assessments of 90 minutes allow 15 minutes additional time. 
j) Use of a computer or laptop - in this case the equipment is used as a typewriter to replace handwriting
k) A scribe to transcribe word for word the pupils’ dictated answers and to read back the pupil’s answers where necessary. In this case additional time of 10 minutes per hour is allowed. 
l) An audio recording of answers where a scribe is not available. 

m) A reader to read both the assessment paper and to read back the answers. In this case the additional time of 10 minutes per hour is allowed.
n) A communicator to provide assistance to a hearing impaired pupils through sign language or lip speaking 

o) A prompter to assist a pupil with severe concentration difficulties or neurological disability in paying attention to the assessments tasks 
p) Written instructions for hearing impaired pupils

Extraordinary arrangements 
The list above is not intended to be exhaustive. Where a pupil’s needs cannot be met by any of these arrangements school can take further appropriate arrangements. These arrangements are taken only if the school is able to find solutions locally. 

1.2.2 Special arrangements in S6 and S7
Special arrangements include changed or additional conditions during the written and oral examinations. 

Special arrangements are in themselves designed to compensate for any specific individual need. When assessing the candidate the teacher and external examiner do not award any further compensation for the candidate’s learning need. The same standards of assessment are always applied to all candidates. 

Procedure
Normally special arrangements in years S6 and S7 are allowed only when similar arrangements have been used in previous year(s). This doesn’t apply necessarily to new enrolled pupils in S6. 

A written request for special arrangements in S6 and S7 comes either from teacher(s) or from the pupils legal representatives to the support coordinator. Legal representatives are asked to provide a medical/psychological and/or a multi-disciplinary report (see 4.4. for details) explaining the need for special arrangements. The application shall state precisely which special arrangements are being requested and should always include an up to date and complete diagnosis from a specialist. 
Each application for special arrangements is treated on its own merit.

Requests for special arrangements for the Baccalaureate are made by 30th of April of the year preceding entry into the Baccalaureate cycle, i.e. S5.

The schools inform the Central Office by 15th May of special arrangements to be taken in S6 and S7.

Solely in exceptional situations which are unforeseeable and duly attested (serious illness, accident, new enrolled pupils, etc.) the request for the granting of special arrangements may be submitted after the deadline indicated above. The request must be accompanied by full documentation setting out the grounds on which it is based.
The arrangements listed below can be authorised by the school for S6 and S7: 
Schools inform the Central Office by 15th May of all special arrangements which have been authorised by the Director. 
a) Separate room for the test/exam/assessment

b) Change of seating arrangements 

c) Taking of medication and/or refreshment in the case of a medical condition, for example diabetes

d) An assistant to provide physical care for a pupil to ensure his or her well-being and safety. This assistant cannot be a relative of the pupil or the teacher.

e) The use of a specific learning aid which is normally used in class, for example a magnifying glass; a hearing aid; coloured overlay; a low vision aid; coloured lenses

f) For colour blind pupils colours can be substituted with words on the test/exam paper or a reader can name the colours for the pupil

The arrangements listed below can only be authorised by the Board of Inspectors (secondary) or the Inspector responsible for support (secondary) 

a) A candidate who has followed in a foreign language an option course normally taught in his/her Language 1 but not organised in this language in the school attended may have two sets of examination questions, one in his/her Language 1, the other in the language in which the course has been followed. The candidate is required to answer the examination questions in the language in which he/she has followed the course. 
b) The candidate may use a bilingual dictionary (Language 1 <---> language of the course.)
c) Modifications to the format of the assessment 

d) Additional time – where possible a maximum of 10 minutes can be allowed for each hour of the examination/test, i.e. for assessments of 90 minutes allow 15 minutes additional time. 

e) Use of a computer or laptop - in this case the equipment is used as a typewriter to replace handwriting. No spell checker or other software aids are permitted. Schools must ensure that any computer/laptop being used is cleared of stored information. It should be noted that in exams, other than language exams, content/skills not language errors are assessed. In the case of a severely dyslexic pupil the school could consider using a scribe in preference to a computer.
f) Rest period(s) – during this time a pupil cannot read, write or take notes of any kind and can leave the room under supervision. A pupil permitted to take a rest period can also have additional time. 

g) A scribe to transcribe word for word the pupils’ dictated answers and to read back the pupil’s answers where necessary. In this case the additional time of 10 minutes per hour is allowed. 

h) An audio recording of answers where a scribe is not available. 

i) A reader to read both the assessment paper and to read back the answers. In this case the additional time of 10 minutes per hour is allowed.

j) A communicator to provide assistance to a hearing impaired pupils through sign language or lip speaking. 

k) A prompter to assist a pupil with severe concentration difficulties or neurological disability in paying attention to the assessments tasks. 

l) Written instructions for hearing impaired pupils

m) Written answers for oral exams for pupils who have severe difficulties in oral expression 
Extraordinary arrangements:
The list above is not intended to be exhaustive. All other arrangements can only be authorised by the Board of Inspectors secondary or the inspector for support (secondary). Arrangements should not provide the candidate with an advantage. Each request will be considered on its own merit.

1.3. Support structure
The ES offer three types program of support which is General, Moderate and Intensive Support. These are precisely defined in the Policy on the Provision of Support in the European Schools (2012-D xxx).
The resources, administration, assessment and promotion principles are described in chapters 3, 4 and 5.

2. Roles and responsibilities
2.1. National authorities

When appointing seconded staff, the national authority ensures that the seconded teachers have the qualifications and experience to identify and take account of the different learning styles and needs of individual pupils and to differentiate their teaching according to the pupils’ needs. 

The national inspector examines and approves the qualifications and experience of locally recruited support teachers with the aim to provide the relevant expertise to provide support. 

Attention is paid to the skills mentioned above when evaluating teachers.
The national inspector assists schools, where required, in interpreting the recommendations made by a national expert or institute and  provides a liaison between the schools and national experts or institutions who offer support to the pupil. 
2.2 Boards of Inspectors, Joint Teaching Committee and Budgetary Committee
The committees supervise the education provided by the ES, including the evaluation of the effectiveness of the support provided.

2.3 Pedagogical Development Unit together with ICT and Statistical Unit

The units assist the various preparatory committees in the carrying out of their role and to provide the technical and administrative support necessary for the effective evaluation of support provision in the schools

2.4 Support Policy Group

Support PG ensures that the views of all those concerned with support (parents, schools, Secretary General and Inspectors) are fully represented. The group raises issues or questions of concern in the area of support and prepares documents for presentation to the decision making bodies. 

2.5 Support Inspectors (nursery and primary, secondary)
Support inspectors supervise the harmonised implementation of the Support Policy.

They advise school Directors or attend meetings of Support Advisory Groups, when this is requested and, where needed, ensure consistent application of principles for allocating and organising support.
Support inspectors organise annual in-service training for support coordinators. 

Support inspectors provide statistical reports on the provision and results of support. They follow up on any issues arising from the statistical analysis of support.
2.6 Schools

The school have to have clearly stated internal guidelines for the early identification of pupils’ needs.
When appointing locally recruited staff the school ensures that teachers have the qualifications and experience to identify and take account of different learning styles, needs of individual pupils and to differentiate teaching according to the pupils’ needs.

The school ensures that teachers implement effective organisational, teaching and learning strategies for supporting the individual needs of every pupil (differentiated teaching and learning in the classroom, teaching and learning in small groups, individual teaching and learning in and outside the classroom, cooperation of all the teachers involved in teaching the pupil, systematic evaluation of the pupil’s progress).
The school ensures that appropriate teaching strategies are demonstrated when evaluating teachers.
The school appoints a support coordinator(s) and provide an adequate amount of time for the task.
The school documents the responsibilities of all those involved in the planning of the support or the writing of Group Learning Plan (GLP) or Individual Learning Plan (ILP) or Agreement for Intensive Support.
The school includes in its support guidelines a statement on how documentation will be kept/ recorded with respect to confidentiality.
The school organises local in-service training for teachers

The school informs parents regularly about the progress of their child. The school cooperates with national authorities.
The school cooperates with the relevant institutions of the host country or the member state. 

2.7 Pupils

Pupils receiving General and Moderate Support are encouraged to discuss their needs and the type of support.
Pupils receiving Intensive Support are consulted about the type of the support needed, before it is put in place. As far as possible the pupil’s views are taken into account. 

2.8. Parents

Parents play an active role in the contacts with the teachers of their child. Parents make available any relevant information to the school on admission or during the school year. 

When parents decide to refuse the support proposed by the school they inform the school of the decision in writing. 

3. Resources 

3.1 Human resources

3.1.1 The Support Coordinators
The Director/ Deputy Director appoints support coordinator(s). The purpose of the coordination in the schools is to organise and implement the support policy successfully and efficiently.

Such co-ordination includes: 

· assisting Director/ Deputy Director in providing support 

· liaising support between cycles

· harmonising support provision within and across language sections 

· identifying needs for in-service training on the support area
· playing an active part in organising support in-service training 

· compiling support data 

· keeping a record of all pupils receiving General, Moderate or Intensive Support

· keeping and storing confidential documents, GLPs and ILPs in line with privacy regulations.
· recommending in consultation with other professionals working with the pupil(s) when there is no further need for support 

· acting as a contact point for parents, pupils, staff and, if necessary, with other experts and inform them of the pupils’ educational needs
· contributing to the harmonisation of the support within the ES system

The support coordinator has good management skills, good knowledge of different languages, as well as qualifications and, whenever possible, experience in teaching pupils with diverse needs. 

Coordinators’ duties are modified in accordance with the particular conditions of each school. They are clearly defined in the job description. The coordinator has a key administrative and pedagogical role and the school must guarantee sufficient time for it to be carried out in an effective and professional manner. 
3.1.2 Support Teachers

Seconded teachers (class teachers and subject teachers) who offer support lessons are expected to have proper qualifications for the cycle and/or subject which they are teaching, recognised by the appointing country. By preference the person has additional qualifications, experience or aptitude for teaching pupils with diverse needs.

Locally recruited teachers have proper qualifications expected for the cycle and/or subject which they are teaching. The diplomas and certificates are sent to the national inspector for approval. By preference the person should have additional qualifications for teaching pupils with diverse needs.

The support teacher:
· uses appropriate differentiated teaching methods

· undertakes detailed observation and assessment

· decides the most appropriate teaching strategies for the pupil, in consultation with the class or subject teacher, any other professionals working with the pupil

· liaises and co-operates with class or subject teachers and the other members of the team during the learning process

· evaluates the pupil’s progress

· keeps records of achievement in order to have accessible information when needed

· liaises with parents about the child´s progress and needs

3.1.3 The Support Assistants

Support assistant has an important role in supporting pupils and the work of the teachers. The role of the assistant includes good communication skills, flexibility, patience, self-initiative and discretion. If, for some reason, an assistant is not present, the pupil is integrated into the class.
The role and responsibilities of support assistant is specified in document ref 2011-07-D-1-en-1. 
3.1.4 Therapists

There might be pupils whose development and learning needs require special support given by paramedical auxiliary staff (essentially speech therapist and therapists specialised in psychomotoricity). The provision is organised on the basis of a tripartite agreement.

The school’s role is to make a suitable room available to the pupil and to the professional whose services are used, to agree on a timetable, to take into account of class activities and to provide coordination and to monitor pupil’s development through meetings of the Support Advisory Group. 

Paramedical auxiliary staff provides services and are paid directly by parents. Only for attendance at each meeting of the Advisory Group according school’s request, the member of the paramedical auxiliary staff will receive a flat-rate payment made by the School.

3.2 Material resources

3.2.1. Facilities and equipment
The quality of the environment has an important impact on learning. The school offers appropriate rooms with enough suitable equipment and material for support activities.
3.2.2.Budget
General and Moderate Support

General and Moderate forms of support have a joint budget, which is recalculated on an annual basis. The amount for the joint budget for each school is calculated in accordance with Annex II, document 2011-01-D-33-en-7. 
The joint budget for General and Moderate Support is based on the total number of pupils in the school. In addition, schools include in this joint budget the allowance (see Annex 11, doc 2011-01-D-33-en-7) allocated for pupils who do not have their own language section in the school. To forecast this joint budget, the numbers from the previous school year are used (i.e. school population in 2012-2013 for the budget 2014).

Decisions regarding the distribution of the joint support budget for General and Moderate Support are left to the school´s autonomous planning, which respects the general guidelines provided in the main support document.

The calculations used in Annex II to document 2011-01-D-33-en-7 are provided for administrative purposes only. The support given is allocated according to pupils’ needs, across the cycle as a whole and not per section or year group. 

Funds for General and Moderate Support are indicated in budget line/post 60 1205 of the budget.
Intensive Support

A. For pupils with special educational needs the ES system has a specific and separate budget based on the needs in each school and forecast one year in advance, calculated on basis of the number of pupils with special needs (Group A) already present in the school;

B. To provide Intensive support for any pupil not in the group A funds are taken from the joint support budget.

The proposed budget is presented to the school’s Administration Board for approval, together with the necessary justifications: list of pupils with special educational needs, without name, together with indication of: cycle, learning disability and number and type (lesson or assistance) of support needed.
Funds for Intensive Support will be indicated in the line/post 60 7101 of the budget. Funds for Intensive Support should be provided to meet the needs of identified pupils during the school year of the forecast
. The school will have to find eventual extra necessary funds within the budget already available in the system (among all schools and across all chapters when justified).
4. Administration (enrolment/admission/procedures/documentation)

4.1 Enrolment principles
On enrolment the school collects relevant information from the parents, including the pupil’s level of academic attainment and previous learning support provision and/or special educational needs. 

It is the responsibility of parents to guarantee that the information given is correct, reliable and complete.
In the case of a pupil who may require Intensive Support the Director shall decide to call a meeting of the Support Advisory Group to consider whether the school is able to meet the needs of the child.
Any relevant information is passed to the support coordinator. The support coordinator ensures that the class/subject teacher is informed of any relevant information.  

When parents or pupil’s legal representatives are not able to provide necessary information at the moment of the enrolment, the accepted enrolment can be cancelled by the Director.

4.2 General support
4.2.1. Who is it for?
· Every pupil may need General Support, over and above normal classroom differentiation, at some time during their schooling.
· Pupils may experience difficulty in a particular aspect of a subject, may need to ‘catch up’ due to late arrival in the ES system or illness or may be working in mother tongue or dominant language. 
· Pupils may need additional help with acquiring effective learning strategies or study skills. 
4.2.2 Admission

Every school creates clear and transparent guidelines for the provision of General Support. 

4.2.3 Procedures

· Requests for General Support come from teachers or from parents.

· Parents are informed that support has been recommended for their child. Support coordinators create small groups, whenever possible, or organise in-class support, depending on the availability of support teachers. In very exceptional cases, General Support may be provided for an individual pupil.
· Together with the class/subject teacher the support teacher writes the Group Learning Plan (GLP) of the group’s work – the plan includes group targets and success criteria 

· Records are kept by the support coordinator 

· Parents are informed of their child’s progress in the general support group. 

4.2.4 Documentation
· Written request from the teacher or the pupil’s legal representative to the coordinator
· Group Learning Plan

· Prior information to pupils’ legal representatives
· Reports on pupils’ progress
4.3 Moderate Support
4.3.1. Who is it for?
· This is an extension of the General Support.
· It is provided for pupils in need of more targeted support or those with a moderate learning difficulty. 
· It could be appropriate for some pupils who may be experiencing considerable difficulty in accessing the curriculum due to language issues, concentration problems or other reasons.
· It might be provided for a longer period than General Support and each pupil has an Individual Learning Plan (ILP). 
4.3.2 Admission
Schools have clear and transparent guidelines for the provision of Moderate Support. 

4.3.3 Procedures 

· Teachers request Moderate Support for their pupils. In some cases, ppupils’ legal representatives can also formulate a request.
· Pupils’ legal representatives are informed that support has been recommended for their child. 

· Support coordinators create small groups or individual support, in or out of the classroom depending on pupils’ needs and the availability of teachers.
· Groups are vertically, horisontally within or across sections by focusing on the needs of the pupils concerned.
· Support teachers write an ILP for each pupil in cooperation with the class/subject teacher. This ILP should be monitored regularly. 
· The ILP includes specific learning objectives and criteria for evaluating pupil progress and the success of the support.  

· Pupils’ legal representatives are informed of their child’s progress in Moderate Support. 

4.3.4. Documentation

Any medical/psychological or multi-disciplinary report provided must be regarded as confidential. Great care must be taken about how and to whom access is given. Teachers working with the pupil are permitted to read these reports but the reports are not distributed.

All documents are kept by the support coordinator:
· Written request from teacher or pupil’s legal representative or teachers to the coordinator
· Individual Learning Plans for each pupil 

· Documents supporting the need for special arrangements provided by pupil’s legal representative
· Information to pupil’s legal representative
· Report of the pupil´s achievement
4.4 Intensive Support
4.4.1. Who is it for?
A. This is given following an expert assessment of the child’s needs and the signing of an agreement between the Director and the parents. Intensive Support is provided for pupils with special educational needs; learning, emotional, behavioral and/or physical needs.

B. In exceptional circumstances, and for short-term only, the Director may decide to provide Intensive Support for a pupil or group of pupils without a diagnosed special educational needs, for example in the form of intensive language support for a pupil or a group of pupils unable to access the normal curriculum. 
The pupil´s absence from lessons of other subjects because of the Intensive Support should be limited as much as feasible to exceptional cases.

4.4.2 Admission
For pupils whose needs are best described using description:

· All the Director′s decisions about admission into Intensive Support are made taking into account proposals of the Support Advisory Group.
· The Support Advisory Group is informed of the conclusions of medical, multidisciplinary or psychological reports.
· Pupil’s legal representative provides the Support Advisory Group with a medical, multidisciplinary or psychological report. 

Criteria for the medical, multidisciplinary or psychological report:
· Be legible, on paper with letter head, signed and dated

· State the title, name and professional credentials of the expert(s) who has undertaken the evaluation and diagnosis of the pupil

· State specifically the nature of the pupil’s medical and/or psychological needs and the tests or techniques used to arrive at the diagnosis

· Describe the pupils strengths and difficulties and their impact on learning 

· Include a summary (or conclusion) and, where appropriate, recommendations for teaching/ learning for the school’s consideration 
· If not written in one of the working languages be accompanied by a translation into French, English or German

In order to avoid possible conflict of interests the expert assessing pupils is neither an employee of the ES nor a relative of the pupil.

This documentation has to be regularly updated and not be older than two years. In case of permanent and unchanging disability and when the Support Advisory Group agrees, no retesting other than regular updates be required.  For a request for special arrangements in the European Baccalaureate the completely updated medical/psychological and or multi-disciplinary report is required.
For pupils whose needs are best described using description B:

All the Director′s decisions about admission into short term Intensive Support are made following discussion with the support coordinator and relevant teacher(s). 
4.4.3 Procedures
For pupils whose needs are best described using description A:

· A need for Intensive Support is identified either on enrolment or during the school year by pupil’s legal representatives or teachers.

· A written request is made to the support coordinator for Intensive Support by the teachers or pupil’s legal representatives.

· The support coordinator contacts the pupils legal representatives and requests documentation (as outlined above) so that a meeting of the Support Advisory Group can be held.

· The Support Advisory Group meeting is held to discuss how best to meet the pupil’s needs and to advise the Director on measures to put in place.

· The Support Advisory Group meetings are chaired by either the Deputy Director or the support coordinator. 

· The support coordinator prepares the minutes of the Support Advisory Group meeting and the Agreement for Intensive Support for signature by the Director and the pupil’s legal representatives.

· Following the signing of the Agreement for Intensive Support the support coordinator organises the Intensive Support and any other arrangements required.

· An ILP is written by the support teacher(s) in cooperation with the subject/class teacher and/or support coordinator.

· The Agreement for Intensive Support is valid for one school year only and a full Support Advisory Group meeting should be held each year to begin, renew or end the Intensive Support.

· If necessary a meeting of the Support Advisory Group, either in full or with reduced membership, can be held at any point during the school year to evaluate and/or amend the Agreement for Intensive Support.

· When the school cannot provide adequate education for a child it can state that it is not able to meet the needs of the child. In such cases, the Director makes final decision taking into account the opinion of the Support Advisory Group. 
For pupils whose needs are best described using description B:

· Teachers or pupil’s legal representatives request short-term Intensive Support for the pupil.
·  Pupil’s legal representatives are informed that this support has been recommended for their child.

· The Director and pupil’s legal representatives sign an agreement stating the reasons, nature and length of the Intensive Support to be given. 

· Support coordinators create small groups or organise individual support, in or out of the classroom, depending on pupils’ needs and the availability of teachers.
· Groups are organised vertically, horisontally, within or across sections by focusing on the needs of the pupils concerned.
· Support teachers write an ILP for each pupil in cooperation with the class/subject teacher. This should be monitored regularly.

· The ILP includes specific learning objectives and criteria for evaluating pupils’ progress and the success of the support.

· Pupil’s legal representatives are informed of their child’s progress in short-term Intensive Support.

4.4.4 Documentation

All medical/psychological and multi-disciplinary reports must be regarded as strictly confidential. Great care must be taken as to how and to whom access is given. Teachers working with the child should be permitted to read these reports. However, in the case of particularly sensitive issues support coordinators provide only a summary of the report’s conclusions and any suggestions which are relevant to teaching and learning.

For pupils whose needs are best described using description A:

· Request in writing from the teacher or pupil’s legal representatives to the support coordinator

· A formal assessment from a multidisciplinary or psychological service. The report may be written by a clinical team comprising of various medical, health, educational or counseling professionals with appropriate qualifications. It is not permitted for a relative of the pupil or an employee of the ES to write or be involved in the writing of the report. 
· A formal, signed agreement between the school and the pupil’s legal representatives (Agreement for Intensive Support)
· Individual Learning Plan for each pupil including targets to be achieved
· Report of the pupil´s achievements

For pupils whose needs are best described using description B:

· Request in writing from the teacher or pupil’s legal representatives to the support coordinator

· A formal agreement between the school and the legal representative(s) (Agreement for Intensive Support)
· Individual Learning Plan for each pupil including targets and achievements
· Report of the pupil´s achievements

5. Assessment and promotion

5.1. Principles for assessment and promotion

For the assessment and promotion of pupils receiving support but following a complete curriculum according to full requirements, provisions in Chapter IX of the General Rules apply.

If the curriculum and/or syllabus are modified to meet the needs of the pupil he/she cannot be promoted in the usual way. The pupil can accompany with their class, as long as this is beneficial to the pupils’ social and academic development.  

It is possible for pupils to return to the standard curriculum if all requirements for promotion are fulfilled. Before re-enrollment in the standard curriculum the pupil must perform on the same level as any other pupil.
Pupils in S5 must follow the full, standard curriculum and fulfill the same criteria as all pupils in order to be promoted into S6. 

If a pupil’s curriculum is adapted in S6 then it is not possible to resume the standard curriculum either during S6 or between S6 and S7. Any pupil entering the European Baccalaureate must have completed the standard curriculum (General Rules, Chapter IV, Article 30).  

The European Schools will issue a certificate of education (European Schools Certificate) which describes the subjects followed, the hours completed and the level of pupils’ attainment.
5.2. Transition between cycles

Transition from the Nursery to the Primary cycle:

· The nursery teachers inform the support coordinator of any pupil who have received support and/or who may continue to need support.
· The support coordinator and the future class teacher attend the Support Advisory Group meetings for the N2 classes and ensure that all relevant information is passed on to all primary class/subject/ support teachers.
Transition from the Primary to the Secondary cycle:

· The primary support coordinator informs the secondary support coordinator of any pupils who have received support and/or who may continue to need support.
· The secondary support coordinator and the future secondary class teacher attend the Support Advisory Group meetings for the P5 classes and ensure that all relevant information is passed on to all secondary class/subject teachers at the beginning of the school year.
· In order to ensure that the needs of pupils studying in a language section which does not correspond to their mother tongue are met their L1 and section class teacher work together and ensure that any relevant information is passed on to subject teachers.
6. European Baccalaureate

The European Schools believe that all students should be allowed to demonstrate their ability under assessment conditions that are as fair as possible. Where standard assessment conditions could put a candidate, in particular those with special education needs, at a disadvantage, preventing them from demonstrating their level of attainment, special arrangements for written and/or oral examinations may be requested and authorised. These arrangements are not intended to compensate for any lack of knowledge or ability. 

7. Quality assurance

The effectiveness of the support provided is monitored and evaluated at the school and system level. On the ES system level a number of measures are in place (data collection, statistical report, Whole School Inspection, In-Service training of Support coordinators etc.). 
The school creates clear and transparent guidelines for early identification, provision of general, moderate and intensive support and monitoring of successfulness of its activities (professionalism of the staff, self-evaluation etc.).
Annexes
1. Table of the members of an Advisory Group
2. Model templates for Individual Learning Plan, Agreement for Intensive Support,  European School Certificate(s) (work in progress)
3. Glossary of terms (work in progress)
	Support Advisory Group

	Nursery and Primary
	Secondary

	Chair: Director or his/her delegate
	Chair: Director or his/her delegate

	Where appropriate, the school may request the assistance of the Support Inspector for the Nursery and Primary cycle or of the inspector of the pupil’s nationality or of the inspector of the school’s host country.
	Where appropriate, the school may request the assistance of the Support Inspector for the Secondary cycle or of the inspector of the pupil’s nationality or of the inspector of the school’s host country.

	Teachers

· class teacher

· other teachers involved (where appropriate)

· L1 teacher

· support teacher

· support coordinator
	Teachers

· class teacher

· teachers of the subjects concerned (where appropriate)

· L1 teacher

· support teacher

· support coordinator

· cycle coordinator (where appropriate)

educational adviser (where appropriate)

	Specialists:

· school doctor (if necessary)

· school psychologist (if necessary)

· other specialists (if necessary)


	Specialists:

· school doctor (if necessary)

· school psychologist (if necessary)

· other specialists (if necessary)



	The parents/legal representatives of the pupil concerned, who may be accompanied by a qualified specialist.


	The parents/legal representatives of the pupil concerned, who may be accompanied by a qualified specialist.



	Liaison between 2 teaching levels:

· the primary teacher, where appropriate, to liaise when the child moves up to the primary 

· one or more secondary cycle teachers, where appropriate, to liaise when the pupil moves up to the secondary
	Liaison between 2 teaching levels:

· the primary teacher, where appropriate, to liaise when the child moves up to the S1


OPINION OF THE JOINT TEACHING COMMITTEE
At its meeting of 11 and 12 October 2012, the Joint Teaching Committee (JTC) scrutinised the document “Provision of Educational support in the European Schools”. 

The JTC expressed some remarks about the document and required a coherent terminology, which would clarify possibilities to offer the support and increase transparency in procedures. The support budget could be used more flexible in order to achieve better efficiency.  
The JTC brings forward the document “Provision of Educational support in the European Schools” 2012-05-D-15-en-3 to the Budgetary Committee, which takes into account the remarks of the JTC and recommends the Budgetary Committee to express a favourable opinion in view of its approval by the Board of Governors. 

� i.e., the budget [use t and t+1 for actual years]  2014 is forecast, discussed and approved in January-April 2013. So, the budget for intensive support will be based on the needs of the pupils present in school in January 2013.It is possible that in Sept 2013 new special education needs pupils will be enrolled, but since no reasonable forecast could be done in Jan, then the needs of these new pupils will have to be considered along with the associated funding needs.
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