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This final PE-report summarises all the PE-reports of the inspection teams, which visited the European Schools during the school year 2006-2007. It has been written by the working group responsible for the team inspection of PE, Mr Ottosson (chairman), Mrs Soomlais and Mrs Zideluna. Other inspectors involved in the inspections were Mrs de Graaf, Mrs Huisman, Mr Fischböck, Mrs Laczynska, Mrs Leblanc, Mr Marchand, Mr Silva and Mr Towl.
1 Background 

At its meeting in November 2005 the Board of Inspectors Primary decided to carry out team inspections of PE in the European schools system during the school year 2006-2007. A working group was set up to prepare and organise the inspection. 

A draft of the document “Procedures for team inspection of Physical Education” (2006-D-291-en-2) was presented to the Board of Inspectors Primary in September 2006 along with an annex including the structure for the report of the inspection, key areas to be scrutinized and criteria. After the meeting of the Board of Inspectors all inspectors involved met in Mol to finalise the above-mentioned document and to confirm key areas and criteria. At the same time a schedule for the school visits was decided.

In November 2006 the document was approved by the Board of Inspectors and presented to the Joint Teaching Committee. The schedule for the different inspections was also approved.

2 Implementation of the inspections

In the first half of 2007 all European schools were visited and inspected by the different teams. About 70-80% of PE-classes in Nursery and Primary were observed during the inspections and meetings were conducted with the management of schools, PE-coordinators of Nursery, Primary and Secondary, representatives of teachers, pupils and parents. Documents and planning materials, facilities and equipment were reviewed in all inspections.

Each school received an individual report and all reports were sent to the Central Bureau. All reports have been communicated to the Board of Inspectors Primary.  All schools have been asked to give feedback about the future development concerning the recommendations given in the PE-inspection report. The working group will assemble these plans for improvement of PE. The 11 inspectors involved in the PE inspection are responsible for the follow up of the schools.

3 Findings

The summary of findings based on the PE-inspections in 13 European schools follows the structure of the report that was written for each school. The areas are:

Leadership and management

Planning and timetabling

Facilities and Equipment

Teaching and learning

Assessment

PE for pupils with special needs 

Transition from Nursery to Primary and from Primary to Secondary

3.1 Leadership and management
In all schools the management, teachers and parents are aware of the importance of PE. A systematic structured evaluation of PE has not been undertaken in any school but it is a priority for further development in many schools. Deputy Directors have observed PE-lessons but it has mainly been performed of new teachers often as part of the process of prolongation of longer serving teachers´ contracts.

A PE coordinator has been appointed in all schools except two, which have a PE-specialist giving all lessons. In some schools the PE coordinator post is shared between two people. In general the coordinators know their tasks very well, although not all of them have written job descriptions. Usually they are responsible for tasks concerning organisation (e.g. timetable, ordering new equipment, organising in-service training etc.). Handling pedagogical matters by the coordinators is only the exception.

To implement the new PE syllabus in-service training courses were carried out in all schools. However, there are many teachers who have not received any in-service training in PE after the implementation of the new syllabus. In many schools Nursery teachers have not participated in in-service training courses in PE at all.

PE is taught by specialist teachers’ or/and by class teachers. Among class teachers there are a number of those who did not have PE in their initial teacher training. Consequently, the quality of teaching can vary significantly. In a few schools there is a policy that PE has to be taught by the specialist teachers or by class teachers who had PE in their initial teacher training. In some schools teachers swap the lessons between themselves and PE is taught by the class teachers who are better trained in PE. In most cases this is the teachers´ own initiative and not organised by school management.

Most schools have clear rules about sportswear for pupils in PE and rules for cases when pupils cannot participate in PE lessons because of a health problem, though all teachers do not follow these rules always. A minority of teachers change clothes before PE lesson. It’s not usual that pupils take a shower after PE lessons.

Overall attendance is high in PE lessons. 

Recommendations for schools:

· Schools should evaluate more systematically how the provision for PE impacts pupil achievement.

· PE coordination should also include pedagogical matters.

· Schools should organise in-service training in PE concerning the document

     “Structure for in-service training of the nursery and primary cycle staff of the     
      European Schools” 2005-D-371-En-5”.
Recommendation for inspectors:  

· During inspection visits to the national section and the process of class
           teachers´ evaluation, planning and PE lessons should be observed when 
           appropriate.             

3.2 Planning and timetabling
The rules for long- and short-term planning in PE are not harmonised across or within language sections but they are expected to follow the general European school guidelines for planning. Usually the plans include activities but learning objectives connected to the syllabus are missing. 

Not all teachers make active use of written lesson plans though there are examples of very good lesson plans, which show continuity in the programme and outline what pupils will learn over a period of time.

In annual plans all areas mentioned in the syllabus are covered but there is minimal attention paid to dance and outdoor and adventure activities. The latter is often covered during Camp Schools. A few schools do not offer swimming lessons because there are no facilities for swimming in the school or in the neighbourhood. However, it has been stipulated in the PE syllabus that every child should be able to swim at the end of the Primary school. The amount of hours for swimming differs significantly between schools. 

Most schools try to follow the content of the syllabus in timetabling for PE in Primary. In many schools there are problems of timetabling because of a lack of facilities and the need to share the gymnasium with the Secondary school. However, in a few schools some classes receive even more lessons for PE than required.

Very often PE lesson time is used for moving to and from the gymnasium and changing clothes and therefore the loss of teaching time is about 30-35% in average. Few schools have succeeded to minimise the loss of valuable teaching time.

Management, teachers and parents in all schools believe that there is not enough time for PE and many schools try to compensate this by providing extra-curricular activities.

Recommendation for the school:

· To work out models to harmonise planning, guidelines and templates within the school. 

· Find out models for reducing loss of PE-teaching time and for sharing experience between schools in that area. 

3.3 Facilities and equipment 
There is significant variation between schools’ facilities for PE. In a majority of schools there are gymnasiums that fulfil the needs and some are excellent but there are examples where the facilities are inappropriate for activities stipulated in the syllabus (e.g. space is limited, low ceiling etc.). There could also be problems with acoustics and a lack of functioning ventilation.

In all schools there are dressing rooms for boys and girls but dressing rooms for teachers in some schools are missing. Showers are found in most of the dressing rooms but do not always work. 

Some schools have access to swimming facilities at the school premises or are very close to facilities. In other schools the transportation to the swimming facilities could be a problem that also affects the teaching. In some schools there are difficulties with proper access to swimming facilities because of the high amount of different users (e.g. other schools, sports clubs etc.). 

Equipment for PE in general meets the standards outlined in the syllabus. In some schools equipment for gymnastics and athletics could be better. Some schools also have problems with storing equipment because of a lack of space. A common problem about equipment is that it disappears or breaks/malfunctions during the school year as it is used by different groups (e.g. after school activities, sports clubs etc.). This has a negative impact on PE lessons and also costs money.

The quality of outdoor facilities for PE varies from poor to excellent. On average, outdoor facilities are satisfactory except for the part of the syllabus concerning adventure and outdoor life, which are usually practiced during the Camp School-activities that all schools arrange but in different ways. 

In general schools are well aware about the quality of their facilities and try to do their best to influence the national authorities to decide on action plans in order to make improvements. In all schools the national authorities make regular security inspections of the facilities.

Recommendation for schools:

· Continue communication with the national authorities in order to improve PE facilities when needed.

· Establish better routines for the use, maintenance and storing of the equipment.

3.4 Teaching and learning

There is a variation of quality in the teaching of PE from unsatisfactory to very good. On average lessons are satisfactory to good and with modest effort satisfactory lessons would become good. More structured planning and organisation of PE lessons would also improve quality. One probable explanation of the variation could be the fact that some PE teachers are experts or had PE in their basic training while others have no earlier experience or training in teaching PE at all.

An area for improvement is to develop PE-lessons to be more structured to achieve the goals in the syllabus. There is also a need of addressing learning objectives to pupils during PE-lessons.

There is a predominance of games, very often ball games, in PE lessons and more attention has to be focused on areas in the syllabus such as gymnastics, dance and outdoor activities in order to practise basic motor skills.

In general there is a need to offer more varied opportunities for activities during PE lessons to challenge pupils and to create possibilities for variation. It is important that exercise is appropriate to the pupil’s age, not too easy or too difficult for them.

Most teachers are aware of safety issues in PE but there is variation between classes in schools about rules concerning wearing jewellery, watches, participation in socks, barefoot etc.

In general teachers have very good relationships with their pupils. Pupils like PE and take part energetically.

Recommendations for schools:

· Use existing expertise within the school for local in-service training (e.g. PE teachers from Secondary and PE-educated teachers from Primary and Nursery).  

· Develop experience exchange with institutes for teachers training when possible.

· Use the possibility for swapping lessons between teachers in order to have the most qualified PE teachers for PE-lessons.

3.5 Assessment
All schools fulfil the requirements of the school report but usually assessment is not harmonised within and across the language sections.

There are some parents who are not satisfied with the information they get about PE in the school report. Some parents would like to have more on-going information about their child’s progression in PE during the school year. In some schools parents can meet PE teachers during parent evenings.
Teachers ask for clearer criteria for PE in the school report. Specifically, they find it difficult to interpret the competencies and would like to know more precisely what pupils should be doing at different levels. 

Most pupils are feel that they get enough feedback on how they progress in PE and that statements in the school report are clear to them and reflect their performance in PE. In some schools pupils are less familiar with assessing their progress. 

During lessons teachers mainly assess pupils` work by encouraging them and by giving advice how to progress.

Recommendations for schools:

· To harmonise the assessment criteria and procedures between the language sections with in the schools. 

3.6 PE for pupils with special needs
In the great majority of schools SEN pupils have full access to the PE curriculum and do not need special provisions to participate. Most schools have a common understanding of how to organise the schooling process for SEN pupils to provide the best help for them. 

If it is needed, and possible, special activities and exercises are provided without isolation from the rest of group.

In some schools it has been decided that if SEN pupils in PE have particular and very special requirements these can be accessed outside the school due to a lack of specialist resources. 

If there are pupils who are not able to follow PE lessons and have individual education plans, PE teachers adapt the exercises in order to develop the skills of the particular pupil. All such cases are dealt with individually, case by case.

There are no special responsibilities provided for PE coordinators due to SEN pupils. Sometimes educational needs of the pupils can be discussed with the PE coordinator.

In general parents are positive about the way special needs of children are met. There was not any case of dissatisfaction from parent meetings during all PE inspections. 

Recommendations for schools:

· To be aware of the requirements for PE when procedures for SEN pupils are decided upon and, if necessary, offer a reduced course of studies concerning PE.

3.7 Transition from Nursery to Primary and from Primary to Secondary.
Nursery – Primary

In a majority of schools Nursery and Primary teachers communicate when Nursery teachers deliver a Nursery group to Primary. However, not all schools have formal transition meetings between Nursery and Primary teachers. In general, most Nursery teachers are very interested and engaged in PE and have detailed planning with adequate exercises but they would like to have more formal meetings during the school year to discuss the syllabus, pedagogical matters, pupils` competences, share good practices, etc. 

In most schools there is cooperation between Nursery and Primary teachers about PE and relevant information about pupils` skills in PE are usually passed to the PE teacher in Primary. At present, meetings are often informal and depend on individual teachers.

Primary – Secondary 

The main issues in cooperation between PE coordinators of Primary and Secondary are about the allocation of PE facilities/sites and PE infrastructure. In this respect they work well together. Meetings about pedagogical issues between Primary and Secondary coordinators and teachers are less frequent. 

Many Secondary PE teachers are not satisfied with weak motor skills and basic movements of pupils when they enter the first year of Secondary. Some parents also have concerns about the low level of skills of pupils who move to the Secondary phase, especially considering the demands of the Secondary curriculum and assessment in Secondary Y1. More optimistic are teachers in schools where they have better communication with Secondary colleagues in PE, have common duties organising outdoor activities, sports days together etc.

In some schools Primary and Secondary teachers’ discussions about pupils’ transition from Primary to Secondary concerning PE have shown good results. Moreover, in some schools collaborative projects are used and facilitate a smoother transition from Primary to Secondary (e.g. the participation of pupils from Primary Y5 in the sport day of the first grade of Secondary). 

Recommendations for schools:

· To formalise a liaison between Nursery and Primary and Secondary cycles to address continuity and transition in PE, expectations concerning pupil skills as well as distribution/sharing of resources (teaching recourses for in service training, facilities, equipment). 
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