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Definition

Continuous professional development involves a deep and ongoing reflection about pedagogy, practice and the wider role of the teacher. Teachers have a responsibility for their own professional development. It is a process that includes updating knowledge and skills about teaching and learning and their subject knowledge. It also involves refining professional awareness of current issues in education and knowledge of teaching and learning in the European Schools system.
CPD is an essential element of the quality of education.

Pedagogical staff includes all seconded and locally employed staff in the following functions:

· Teachers in all cycles

· Teachers with responsibility for learning support, sen, coordination, …

· Pedagogical advisors

Principles
· Students have an entitlement to the highest quality education. Good teaching is at the heart of this high quality education. The challenge for school systems is delivering on this consistently.
· Teachers are responsible for their own ongoing professional development.
· Schools are the responsible party for the CPD policy and planning at the school level. 

· Inspectors are the responsible party for the CPD policy and planning at the system level.

· Professional development must be based upon teachers self assessment, schools self evaluation and at the system level clear audits of the strengths and areas for development in the teaching identified through contract reviews / whole school inspection. CPD planning should be informed and led by an analysis of teaching evaluations to identify development needs. 

· The impact of CPD on outcomes for students needs to be rigorously evaluated by all parties. 

Sources of information that inform professional development planning 

The needs for development will be identified through a number of sources that include:  

· Teacher’s self-evaluation

· Teacher’s portfolio (in which they record, over time, the professional qualifications they have acquired, action research carried out in the classroom, CPD events attended, examples of good practice)
· Performance interviews

· Information from the subject inspector 
· Contract reviews

· Whole school inspection findings
· Analysis of learning outcomes of the pupils
· Constructive feedback from stakeholders (parents, students, coordinator) 

Moving on from in-service education and training to CPD
Individual initiatives

We propose to move away from the top down approach in defining the needs and opportunities for professional development of the pedagogical staff. Teachers are considered to take the responsibility of their own process of professional development. They update their pedagogical knowledge and skills both in terms of subject content and methodology. 

Possible activities:

Membership of professional association(s)
Reading of professional literature

Taking party in professional forums on the internet 

Peer learning, mutual class visits 

Reading of newsletters, magazines
Consulting relevant websites

Studying for professional qualifications
Initiatives at school and system level
We propose a move away from the term ‘INSET’ (in-service education and training). The term ‘training’ implies a ‘one-way’ transmission of knowledge from expert to teacher, usually through ‘one-off’ training ‘events’ and this runs counter to the Lisbon concept of life-long learning. Even the word ‘service’ suggests improvement of a narrow range of tasks to satisfy an external agent, such as an employer. We propose a move on from this concept and language to the very different concept and discourse of CPD.
CPD at school and system level needs to be firmly based on evaluations of teaching and learning and taking into account the needs of teachers both individually and collectively.
Whilst there is no one model, lessons learned from various national systems tell us that they tend to be most effective when programmes:

· Are tailored rather than off-the-shelf, on-going rather than a one-off 
· give teachers in-class support over time to implement initiatives 

· are drawn up in consultation with and tailored to the context and needs of the specific schools and teachers
· are used, in equal measures, as a vehicle for highlighting existing local good practice as well as offering new ideas and strategies.

· involve a number of teachers from one institution training together (rather than one colleague with sole ‘disseminating’ responsibilities)  

· give this team of teachers the responsibility for disseminating strategies to other teachers within their own institution (teachers identified were sometimes termed ‘internal champions’).
Features of the new concept

Research on how new educational initiatives were successfully initiated tells us that, for it to make a real impact on students’ learning, professional development must be:

· characterized by, at first, external expert observation and feedback and later by ‘internal champions’, the schools’ coordinators and participating colleagues, taking the initiative forward, affording greater school autonomy
· staged, involving between 3 to 5 tutored sessions separated by at least 2 weeks during which time teachers worked in their class room on the strategies covered in the session
· backed up with ongoing contact between teachers within and across school networks(for example through videoconferencing) who collaborate to discuss the strategies being trialed
· formally evaluated in terms of its impact on the quality of provision and outcomes for students
· developed on-line and shared web-sites on a theme 
· rooted in classroom practice and teacher self-reflection
· involve key strategies being modelled by external / internal experts
· collaborative e.g. team planning, team teaching
· about mentoring colleagues, 
· about modelling lessons and new approaches
· undertaking action research or study

· undertaking accredited professional development qualifications

· attending conferences and courses, visits to other schools
· leading to focused assessment of adapted classroom practice, effective feedback and follow up
OPINION OF THE JOINT TEACHING COMMITTEE
At its meeting of 11 and 12 October 2012, the Joint Teaching Committee (JTC) scrutinised the document 2011-09-D-21-en-2. The JTC was informed that the document had to be considered as a draft document in its initial stages of development. 
The JTC asked for the document to be further developed in close relation to the views expressed by teachers. An improved document would be produced at the JTC in February 2013.
The JTC brings forward the document of “Continuous Professional Development (CPD) of Pedagogical Staff in the European Schools” to the Budgetary Committee for its information. 
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