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1. Introduction

	Name of school: Bergen
	Date: 12.-16.11.2012

	Inspectors:

Ulvi Soomlais

Anne O´Sullivan

Helena Coelho

Karin Nilsson
	Management of the school:

Steve Lewis

Joerg Cygan

Marousa Gourdi




The inspection was carried out according to the document ‘Common framework for whole school inspections in nursery, primary and secondary cycles (ref: 2010-D-139-en-3)’. 

Prior to the inspection a school-self evaluation form, following the structure of the criteria and indicators for whole school inspections, was sent to the school. 

The school forwarded the following documents to the inspectors, which were analysed before the school visit: the schools’ self-evaluation report, Multi-Annual School Plan 2013-2015, Annual School Plan 2013, Annual Activity Report 2011, analyses of the performance indicators. 

The inspection activities included:

· Meetings with:

· the management of the school

· primary and secondary section coordinators  

· nursery and primary subject coordinators 

· secondary subject coordinators for languages and natural sciences 

· students’ representatives of primary and secondary cycles

· parents’ representatives of nursery/primary and secondary cycles

· staff representatives 

· representative of the JEC PETTEN 

· Lesson observations in all the language sections and of different subjects

3 lessons in nursery cycle 

20 lessons in primary cycle 

22 lessons in secondary cycle

· Analysis of relevant documents: several policy documents, planning documents, minutes of meetings, evaluation documents,  projects, Baccalauréat documents about pupils’ results, success and failures statistics. 

· Feedback meeting with the management. 

The findings are scaled from 1 to 4, where 4 indicates the best.   

2. Summary of main findings and recommendations

The school has a unique context because of its size, capacity and ability to nurture good relationships, growth and development.

The strong inter-relationships, interdependence and support between the school and JEC PETTEN are praiseworthy.

Many effective structures have been developed by management in recent years.

The developments in distance learning and cloud computing (e.g. googledocs, LG) must be acknowledged.

Teaching and learning of a high quality was observed across the school in general. This was also the general impression of the Joint Inspection in 2008 (ref: 2008-D-3110-en-3). However, results do not always reflect this. Opportunities remain for the management to further analyse these results and to introduce necessary interventions. 

Progress has been made in planning at school and classroom level during recent years; nevertheless, planning documents need to be developed further in order to become useful instruments for analyses and transfer.

A range of assessment strategies are utilised; however, the school has not yet established assessment guidelines.

During the whole school inspection, the inspection team established the school’s strengths and some areas for improvement.

Strengths:

1) Ethos, family atmosphere, European spirit
2) Good relationships between the school and JEC PETTEN

3) Distance learning and good use of cloud computing

4) Transition to/from each level

Recommendations:

1) While great efforts have been made with regard to harmonisation and refining of planning, it is recommended that the school continues with its efforts and introduce a school template, uniform to all sections, and ensure that curriculum/syllabus objectives, differentiation and assessment are included. The availability of common school guidelines concerning the content of the planning template would be useful.
2) Support guidelines based on the new support documents have to be established and implemented. Given support should be monitored and evaluated on an individual and school level.

3) The school guidelines on assessment relative to the ES Assessment policy should be established in order to promote pupils´ learning and progress together with the pupils´ ability to assess their own work.

4) Whilst opportunities for informal discussions should be retained, more formal records of meetings should be maintained including those from coordinator meetings, learning support and meetings relevant to students’ records and results. 

3. Findings
	I. Management and Organisation 
	
	1
	2
	3
	4

	I.1 The school management ensures teachers are up-to date with current pedagogical developments both in terms of subject content and methodology
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There is evidence of
· follow-up and planning of in-service training
· the implementation of the outcomes of in-service training

· personal development plans

· portfolios, etc.
	All INSET training organised at the school level in the last two years has been focused on ICT. 

Teachers have been trained to use googledocs, LG, gmail and webUntis. Currently most of the communication happens via gmail. Most teachers use googledocs in their everyday work. Some teachers have extended this for homework for their students.

In Nursery and Primary, the school has planned the themes for the Pedagogical Day and pedagogical meetings for the school year 2012-2013. Priorities have been given to the following themes: Early Education Curriculum, ICT, differentiation. Teachers´ preference for the INSET is requested before the end of the school year and then the plan of INSET for the next school year is established.

Teachers at primary and secondary level participate in centrally organised INSET. The information received at such training is disseminated informally. 

The school seems to lack a clear vision for CPD other than priority focus on ICT at the moment where technical and pedagogical support has also been offered to teachers.

	I.2 The school management enables and encourages cooperation and coordination within and between sections, subjects and cycles
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There is evidence of teachers exchanging professional experiences and expertise between levels, sections, schools, etc.
	The school management encourages cooperation within and between the sections and cycles via common projects, meetings, festivals and displays. 

Teachers in both primary and secondary and within sections informally exchange experiences and practices. However, no formal records of such meetings are retained. It would be useful to develop current practices through the establishment of a formal policy.

Management has enabled positive conditions for professional development and exchange of experiences through distance learning with ES Karlsruhe, EEC INSET with ES Mol and ES Den Hague.


	I.3 The school has guidelines for transition from nursery to primary and from primary to secondary
	P
	
	
	
	X

	
	S
	
	
	
	X

	· There is evidence of procedures for transition of information from nursery to primary and from primary to secondary (meetings, visits, projects, etc).
	Policies exist for transition from home to nursery, between nursery and primary and between primary and secondary levels. Very comprehensive practices and collaboration pertain between all coordinators. Formal records are maintained.

The steps undertaken are evaluated each year. These records should be included in an annual review of the school policy.

	I.4 Coordinators have an organisational and pedagogical role
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There are job descriptions for the role of coordinator.

· There is evidence of meetings, projects, etc.
	Job descriptions exist for coordinators. These include both a pedagogical and organisational role. Coordination time was significantly reduced at system level in 2011 because of budgetary constraints. Much coordination is now done on a voluntary basis. 

ICT coordination has been given a priority for the last two years and much of the allocation has been devoted to this. However, the allocation to ICT needs to be targeted and time bound in the best interest of balance and proportionality in the allocation of coordination time.

The deputy director at primary level has regular meetings with coordinators. Minutes of meetings are available.

Meetings at secondary cycle take place informally and no minutes of meetings are retained.

It would be useful if written records of the decisions taken at the school concerning pedagogical and organisational issues were maintained.

Because of the school size it would also be useful if coordination was organised around subject areas e.g. history/geography/human sciences. There is room for more creative use of coordination time. 


	I.5 The school management ensures an effective use of teaching time
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Timetabling ensures an equitable distribution of subject time through the week/half term.

· Measures are taken to make best use of teaching time, including replacements.

· There is a homework policy.
	At primary level, the teachers submit their timetables to the deputy director. This ensures an overview and harmonised timetable. 
The school has been innovative at secondary level in creating choices for pupils by combining different levels horizontally and vertically. However, re-consideration of timetabling is necessary for some subjects to ensure maintenance of the quality of teaching and learning (for example, two consecutive periods are essential for Art).

The school tries to replace absent teachers as far as possible. However, for longer term replacements and in certain cases (e.g. some L1 lessons) it has not been so successful. Substitution/replacement of teachers seems to be a challenge. 

Homework policies exist in Primary and Secondary, although there is no consistency in implementing this in Secondary.


	II. School Ethos and Climate
	
	1
	2
	3
	4

	II.1 A European Context is established in order to foster mutual understanding and respect for diversity in a multicultural setting
	P
	
	
	
	X

	
	S
	
	
	
	X

	· The European dimension is integrated in subject curricula, teachers planning and lessons.

· A rich provision of European language courses and high standards in them is ensured.

· Teachers plan and work together across language sections in all subjects and particularly in European hours, languages and the humanities subjects.

· Pupils work together across language sections.
	The ethos of the European schools is very much in evidence in the ES Bergen. Among the pupil population, twenty-three EU countries are represented. The European dimension is amply represented with maps, flags and photographs widely displayed. 

Mother tongue tuition is organised in sixteen different languages. L2 classes are offered in EN, FR and DE. L3 classes are offered in IT, FR, DE, SP, EN. 

Teachers plan together in Nursery and organise common activities. A display area in Nursery is a good example of cooperation between the language sections. Activities like school trips, celebrations and sports events are organised jointly in Primary. 

Certain subjects (e.g. European Hours in Primary, art, music, PE) are taught in mixed language groups which allow pupils work together.

The school size accommodates teachers at secondary level with further opportunities to meet in the staff room and to exchange and share ideas about subjects in a very informal way.

It would be useful to further extend current practices through the establishment of a formal policy within the school.

Very good supportive relationships exist between teachers in all levels.

	II.2 Pupils’ cultural identity is confirmed
	P
	
	
	
	X

	
	S
	
	
	
	X

	· Provision for mother-tongue language teaching by native speakers at all levels for all pupils whose mother tongue is an EU language is ensured.

· There is evidence of celebration of national festivals and reference to national current affairs.
	All Category 1 pupils receive mother tongue tuition which is given by the native speakers. LT, SL, HU, CZ as L1 are taught by distance learning.

National days are celebrated by displaying the appropriate flag. 




	II.3 The physical environment reflects the aims of the school
	P
	
	
	
	X

	
	S
	
	
	
	X

	· There is an adequate number of rooms of appropriate size. Classrooms and public areas are clean, safe, tidy and are in good repair.

· There are displays of work and other materials in corridors and classrooms related to the European dimension.
	There is sufficient room in the school to accommodate the current numbers of classes and teachers. 

Wide corridors with distinctive coloured stripes that have pedagogical significance add to the overall appeal.

Nursery and Primary playgrounds are large, although the facilities there could offer further possibilities for different kinds of activities. 

Bright displays of pupils work and projects enhance classrooms and corridors. Teacher-made charts and posters add to the learning environment. 

Some thought ought to be given to expansion of the music room. 

All the public places and classrooms are clean, safe, tidy and are in good repair.

	II.4 The social climate reflects the aims of the school, to encourage successful learning and to foster tolerance and mutual respect
	P
	
	
	X
	

	
	S
	
	
	
	X

	· There is evidence of

· mutually respectful relations between members of the school community, in particular across language sections 
· knowledge of and respect for the school rules, established corporately and clearly communicated to all

· consistent and rapid response to conflicts, particularly to bullying and to discrimination of any kind, by pupils or teachers

· communal events which bring together pupils and teachers (and parents) from different language sections

· positive encouragement of good behaviour and consistent response to inappropriate behaviour.

· Pupils have access to, and use, facilities for personal support and where necessary, complaints.

· Education advisers effectively monitor behaviour and attendance; they liaise regularly with classroom teachers on both pastoral and academic matters.


	The school atmosphere is quiet, calm and positive but with an industrious ethos.

A sense of belonging and loyalty prevails. The environment is respectful and staff and students indicate a willingness to help and support each other. Secondary students acknowledged an atmosphere of total cooperation with management.

There is indication that partners are willing to engage to resolving situations and to solving problems.

Although pupils in Primary feel safe there is evidence of some bullying at some levels in playgrounds. Management should remain ever vigilant. Students’ representatives were unaware of bullying or conflict situations at secondary cycle.

The gmail system seems to work well as an effective internal communication channel with teachers and students expressing their approval. It is important though, that alternative channels are maintained, especially with parents.

WebUntis is used for monitoring of pupils´ attendance. 

Parent and pupil representatives expressed their regard for the European atmosphere in the school.

	III. Curriculum and Planning
	
	1
	2
	3
	4

	III.1 The school management ensures that the planning of the curriculum is regularly reviewed and revised
	P
	
	
	X
	

	
	S
	
	X
	
	

	· There are long term and short term planning, based on the curriculum.
	Planning structures have been established in the school recently but harmonising of approaches needs to be developed. 

Comprehensive long and short-term planning is provided in the nursery and primary. Much of the forward planning references the various syllabuses but the level of detail differs. Many teachers highlight curriculum objectives, differentiation and assessment procedures in their plans: this is very good practice.

Long term planning, based on the curriculum, is presented at Secondary level. However, a variety of practices and templates are in evidence. It would benefit students if an overall approach was adopted.

	III.2 There is continuity and progression from year to year
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There is evidence of transfer of planning.
	Planning documentation is presented on the Learning Gateway and can be analysed and consulted by any teacher. These documents need to be developed further in order to become useful instruments for transfer.

	III.3 The planning within and across the sections is harmonised
	P
	
	X
	
	

	
	S
	
	X
	
	

	· The school planning guidelines and templates are used.
	Although a school template exists at Primary for period planning, some teachers utilise their own format. In other instances different templates are used for different subject areas. 
Management has provided a structured template and the great majority of secondary teachers are using it and putting it on the LG. However the way the template is used and the content included varies from teacher to teacher. Some very good examples were presented while others do not fulfil the purpose yet. No common school guidelines are available.


	III.4 Individual needs of pupils are respected in planning
	P
	
	
	X
	

	
	S
	
	X
	
	

	· Differentiation is taken into account in planning.
	In primary, many teachers make provision for differentiated approaches in their planning. However, the notion of differentiation needs greater debate and understanding to ensure uniform implementation in the best interests of all pupils.

At secondary level, little reference is made to differentiation in planning documents. This should be addressed.

	IV. Resources
	
	1
	2
	3
	4

	IV.1 Human resources are efficiently managed 
	P
	
	
	
	X

	
	S
	
	
	
	X

	· Teachers are appropriately qualified.

· Assignments of tasks are related to experience and expertise of teachers.
	All seconded teachers are fully qualified. When teachers are recruited locally the national inspectors are consulted to ascertain qualifications. 

In Primary, assignments of tasks depend on the availability and teacher interest and teachers are given an opportunity to apply for available positions.

In Secondary, the management is making efforts to assign tasks according to teachers’ profile and skills.

	IV.2 Financial resources are efficiently managed
	P
	
	
	
	X

	
	S
	
	
	
	X

	· The budget assigned for the subject is spent effectively.

· Resources are available to enable pupils to learn effectively in all areas of the curriculum.

· Resources are used effectively to implement the syllabi.


	According to the teachers’ representatives the allocation of budget is transparent and monies are spent effectively.

A broad range of quality resources is available and properly used in classrooms.


	IV.3 A range of adequate equipment is available
	P
	
	
	
	X

	
	S
	
	
	X
	

	· There is an adequate supply of subject-related equipment.

· There is an adequate supply of ICT equipment.

· There is a library as a multi-media centre in place with adequate range of relevant books and ICT materials.
	Ample subject–related equipment is available in Nursery and Primary and all classes are equipped with a smart board. Classes in the Dutch section in Nursery and Primary have Skool Mates (small laptops), awarded by the Dutch government. Primary cycle has a small library.

Most of the classrooms at secondary level are equipped with ICT resources and laboratories for sciences are appropriately equipped too. Improvements have been made to the secondary library recently. These reorganisations have made it attractive for the pupils and teachers. It is used also by P4-5 pupils.

	IV.4 A range of European dimension resources is used
	P
	
	
	
	X

	
	S
	
	
	
	X

	· European, multicultural and national resources are used appropriately and integrated into the teaching.
	In nursery and primary, lots of resources are at teachers´ disposal. There are storage rooms and cupboards in the corridors where teaching materials are kept. Materials are well structured and readily available.

European resources are integrated into the teaching.at secondary level when required and depending on the syllabus and subject being taught. 

	V. Teaching and Learning
	
	1
	2
	3
	4

	V.1 Teachers realise the programme/planning
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Lessons are planned, well structured and relate to the syllabus.

· Teachers show knowledge of the subject and the European School syllabus.

· Culture, history and geography of different countries are integrated in the teaching and learning process in the classes.

· Cross curricular links are emphasized.
	Most lessons have clear structures and match the ability of the pupils. Homework is related to the work at hand. 

Relevant cross curricular links are emphasised in Primary but rare examples of these links are utilised in the secondary cycle. 

Teachers display knowledge of the subject and the European School syllabuses.


	V.2 Teachers employ a variety of teaching and learning methods appropriately used to the content to be taught
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Teachers communicate the aims, objectives and competences to be accomplished.

· The teaching where possible encourages awareness of broadened context outside the classroom or the particular lesson.

· Teachers involve all pupils actively.

· Teachers integrate ICT into their lessons.
	Teachers generally introduce the lesson topic to the class at the beginning. Specific aims, objectives and competences to be accomplished by the students are not always introduced. 

A variety of teaching methodologies are used to deliver the programmes including whole class, pair and small group work. In most of the observed lessons, teachers involved all pupils actively and enabled them to cooperate with one another.

Many teachers make excellent use of ICT and smart boards at primary level. Pupils are mostly well engaged with the work at hand and display a keen interest in and enthusiasm for their work. 

Just a minority of the teachers were using ICT during lessons in secondary cycle.

	V.3 Teachers motivate pupils to be active learners
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Pupils show an active learning attitude during the lessons (fingers in the air, eager to answer, not busy with other things, working on their own etc.)(.

· Pupils get feedback in order to improve their learning

· Pupils are responsible for aspects of their own learning.

· Teachers create an environment in which pupils can learn independently and collaboratively and support each others’ learning.

· Pupils use ICT in learning.
	At primary level, pupils were active in most lessons. However, a number of lessons were primarily teacher- centred. In many lessons, pupils had opportunities to work cooperatively, in pairs and independently.

Feedback is encouraging but could possibly be more focused and enabling of self-assessment.

Pupils used ICT in learning in many lessons. 

During Secondary lessons, it was possible to observe that in general, students have a positive attitude to learning. During lessons pupils are invited and encouraged by the teachers to discuss and present problematic issues, especially in years 6 and 7.

Students’ representatives are satisfied with the way teachers are teaching. 

Students are generally not using ITC during lessons. However, students’ representatives indicated that in some subjects they are researching with the use of ICT, especially in lessons related to BAC preparations.


	V.4 Teachers respect pupils' individual needs in their teaching
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Differentiation is taken into account in lessons.
	The needs of individual pupils are considered during class work and various activities are assigned to individual pupils.

In some languages, the teaching of students in mixed groups causes difficulties because of inadequate differentiated pedagogical measures.

The school could devote further attention and dialogue to the notion of differentiation to ensure a greater understanding of the concept. 

	V.5 Teachers show effective class room management
	P
	
	
	
	X

	
	S
	
	
	
	X

	· Teachers create a stimulating learning environment, including displays of work or other materials related to the European dimension.

· Teachers use resources effectively.

· Teachers use teaching time effectively.
	Most teachers encourage learning through bright, orderly and stimulating classroom environments, with good displays of pupil work and teacher-prepared charts. Appropriate resources are used effectively to enhance the learning. Opportunities are provided to revise work completed.

Classroom management is effective.

In Secondary, some good examples of effective use of teaching time were evident. Lesson observations and student representatives show that teachers are creating a stimulating learning environment.

	VI. Assessment  and achievements  
	
	1
	2
	3
	4

	VI.1 Teachers apply the school guidelines on assessment 


	P
	
	X
	
	

	
	S
	
	X
	
	

	· School has guidelines  on assessment 

· Teachers apply the school guidelines on assessment

· Teachers assess pupils´ progress (formatively and summatively) on a regular basis

· A range of different assessment methods is used to provide a broad picture of pupils’ competences (knowledge, skills and attitudes)


	The school has not yet devised assessment guidelines. However, almost all teachers monitor pupils’ work and correct and date written samples. Pupils corroborated this finding also in interviews and acknowledged that their teachers encourage their performance and give adequate feedback on the work that students produce. A range of assessment strategies are utilised including portfolios, checklists, teacher-designed tasks and tests. The notion of self-assessment has begun at nursery level where pupils selected pieces to be included in the “life books”. Other possibilities are presented throughout the school but implementation is not universal. A common approach in school guidelines would enable this. The adoption of an assessment-for-learning (AfL) approach would be of great benefit to all students.

As was communicated by some teachers, the use of external tests to evaluate students’ skills has been implemented. This is good practice. There are no written records of teachers sharing experiences about this issue. Each teacher is evaluating students using their own materials. Again, in the best interest of the students, best practice would be to share experiences and formulate a school policy and guidelines to be implemented by all.



	VI.2 Assessment methods are valid, reliable and transparent
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Assessment is clearly related to the learning objectives

· Information about learning objectives, assessment criteria, time of assessment is available  for pupils

· Records of pupils progress are maintained.

· Pupils’ results are analysed.

· Pupils’ attainments are communicated to their parents.
	Assessment is not clearly related to the learning objectives.

A “life book”, recording a pupil’s personal development begins at nursery level and will be passed from class to class as the pupil advances through the school. This very good practice is in conjunction with the Early Education Curriculum. This could be seen as the first stage in the school´s approach to formative assessment. Records of pupils’ progress are maintained by many teachers. Pupils’ results are analysed in many cases. Pupils’ attainments are communicated to their parents both orally and in written communication. However, there are no uniform procedures or practices.

In secondary, pupils’ attainments are communicated to their parents and pupils’ BAC results are analysed. However, it was not possible to find evidences of the follow-up of these analyses or how they are used to improve pupils’ success. 

	VI.3 Pupils develop the ability to assess their own work
	P
	
	X
	
	

	
	S
	X
	
	
	

	· Pupils’ self-assessment skills are developed by using a range of different strategies.
	In primary, self-assessment is practised in many classes, with pupils at nursery level taught to understand the concept through selection of their work. 

In secondary, pupils’ representatives said they are unaware of the practice of self-assessment.

Coordinators said that in rare situations only and when pupils have difficulties that they help pupils with their self-evaluation. However this is more in the realm of support and encouragement rather than self-assessment. 

However, overall, there is a lack of a school approach to the notion of self-assessment.


	VII. Support (LS, SWALS, SEN, Rattrapage)
	
	1
	2
	3
	4

	VII.1 The formal regulations on support are respected
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There are harmonised procedures in place to identify pupils with different learning needs.

· Support and guidance is in place to address the different learning needs of pupils.

· IEPs (Individual Educational Plans) are compiled, reviewed and updated.

· Given support is monitored.

· The coordinators’ tasks and responsibilities are clear.
	There is a detailed Learning Support Local Plan for 2012-2013 in Primary. This references the European Schools official document. There is no such planning at Secondary cycle.

In Primary, good relationships exist in learning support classes and pupils are motivated to learn. The pupils’ learning needs are identified by class teachers. Consultation with parents and with class teachers is regular. IEPs are compiled, reviewed and updated on a regular basis. However much of the LS at primary level is undertaken by class teachers. In practice, this is not LS but rather supplementary support of classroom work.

Restricted access is available for coordination roles. This has led some teachers to feel that the role of coordination is inadequate.
There is a need to have formal consultation in order to further harmonise the work between sections. This would ensure discussion of successful strategies, sharing and exchange of good practice and harmonious development. 

In Secondary, support is given on the basis of class-council meetings in June and September and informally throughout the year. While the good will of this practice is acknowledged it should be established on a more structured basis. Parents are usually informed by e-mail. In general, support is given by the subject teacher and carried out without any formal discussions or documentation being made. The Learning support coordinator’s role is not defined.

The school is recommended to establish support guidelines, based on the new support documents for the European schools coming into force in 2013 together with a job description for the support teacher. Teachers’ knowledge of special education ought to be considered in assigning posts and responsibilities.


	VII.2 Resources for support are in place
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Support materials are available (ICT, national materials) and easy to access.

· Time allocation of support is transparent and flexible.
	In Primary, a broad range of support materials are available and accessible. 

In Secondary not much specific support materials are available, subject teachers giving support usually work with materials used in class.
It is recommended that the school review its current allocation and approach to support in the best interest of the students. 

	VIII. Quality assurance and development
	
	1
	2
	3
	4

	VIII.1 There is a structure for quality assurance and development
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There is systematic procedure for self-evaluation.
	There is no systematic procedure or system in place for self-evaluation and no documentation in existence to indicate where the developments are made. However, the management has developed many effective structures in recent years.
Some evidence of self-evaluation is available e.g. Annual Activity Report 2011, analyses of performance indicators, working environment in Primary. (The Child Protection policy was evaluated and revised recently). 

Analyses of quantity and quality of programme provision should be undertaken on an annual basis in the best interest of students.

It would be useful if the school undertook the use of support tools similar to the PDCA cycle.

	VIII.2 In the school development plan the school has described its vision and its areas of improvement
	P
	
	X
	
	

	
	S
	
	X
	
	

	· The school has clearly stated its aims and objectives.

· The school has short and long term planning to accomplish improvements.

· The school development plan is compiled in consultation with the different stakeholders of the school.

· The school has guidelines on ICT.

· The in-service training plan is part of the school development plan.
	The school has the MASP 2013-2015 and the ASP 2013. MASP was compiled in consultation with different stake holders.

A school plan clearly outlines future plans. However, further responsibilities, targets and timelines would ensure target completion.

ICT is a priority currently.

CPD planning needs to be undertaken on a longer term basis following analyses of the school´s priorities and students´ needs.
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