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1. Introduction

	Name of school:

Europäische Schule München 
	Date: 21 May – 25 May 2012

	Inspectors:

Mrs. Helena Coelho 

Mr. Lars Damkjaer 

Mrs. Tuulamarja Huisman
Mrs. Ulvi Soomlais

Mrs. Karin Eckerstorfer 

Mr. Franz Schiemek

Mr. Edouard Ries
	Management of the school:

Mr. Rudolph Ensing

Mrs. Fausta Pressacco 

Mr. Anton Hrovat




The inspection was carried out according to the document ‘Common framework for whole school inspections in nursery, primary and secondary cycles (ref: 2010-D-139-en-3)’. 

Prior to the inspection a school self-evaluation form, following the structure of the criteria and indicators for whole school inspections, was sent to the school. 

The school forwarded the following documents to the inspectors, which were analysed before the school visit: the schools’ self-evaluation report, the Multi Annual School Plan 2012-2015, the Annual School Plan 2011-2012. Documents sent by the school on 2011 concerning the follow-up inspection of the Joint Team Inspection (2009) were taken into account.
The years P4-5 were absent due to their school trip (“Landschulheim”), therefore the inspection team focused its class visits to the years 1-3  in the primary cycle.
The inspection activities included:

· Meetings with:

· the management of the school

· nursery coordinator  

· primary subject coordinators 

· secondary faculty coordinators

· transition and support coordinators

· students’ representatives secondary cycles

· parents’ representatives of nursery/primary and secondary cycles 

· staff representative

· secondary extra curricular activities coordinators

· Lesson observations in all the language sections and of different subjects

5 activities in nursery cycle 

26 lessons in primary cycle (years P1-3)
36 lessons in secondary cycle 

· Analysis of relevant documents: several policy documents, planning documents, minutes of meetings, evaluation documents, projects, EB documents, LS and SEN files and other documents which were provided by the school. 

· Feedback meeting with the management 
The findings are scaled from 1 to 4, where 4 indicate the best.   

2. Summary of main findings and recommendations

The general impression of the inspection team is that the ES Munich is a well-functioning and well organised school. Within last two years the school management has initiated a strategic planning and new policies have been implemented recently. Therefore the results in many areas are not seen yet. The inspection team encourages the school management to continue with these new initiatives.

During the whole school inspection the inspection team found out the school’s strengths and some areas for improvement.

Strong points:

1. Relationship between the school management, staff, pupils and parents is very good. The school management is always present and has an “open ear” to everybody. Very good cooperation within the school management as a team is obvious. 

2. The school has a friendly, respectful and helpful atmosphere. Pupils feel privileged to attend this school.

3. The school management has a clear vision for the future of the school development which is shared and accepted by the staff. Strategic planning expressed in Multi Annual Plan, Annual Plans and Action Plans based on identifying strong areas and areas of improvement is equally a strong point of the school.
4. The school has a clear, well implemented policy on Transition from Primary to Secondary. 
5. Support areas such as LS, SWALS and SEN are well established and further development is going on.
Recommendations from the inspection team:

The inspection team considers that the need for improvement lies especially within some pedagogical areas. 

Although the school management has established a number of policies concerning pedagogy the school’s efforts in improving should be put on following areas:

1. Enhance the harmonisation of the teachers’ forward planning.

2. Enhance implementation of differentiation in planning, teaching and learning.

3. Develop and implement a school policy on harmonised assessment and evaluation. 

4. Enhance self-assessment of pupils in all cycles, levels and subjects.

3. Findings

	I. Management and Organisation 
	
	1
	2
	3
	4

	I.1 The school management ensures teachers are up-to date with current pedagogical developments both in terms of subject content and methodology
	
	
	X
	

	· There is evidence of
· follow-up and planning of in-service training
· the implementation of the outcomes of in-service training

· personal development plans

· portfolios, etc.
	A draft version of Continuous Professional Development (CPD) exists at the school level. The priorities to trainings (linked to MASP and ASP) are the following: Transition, Differentiation, including use of ICT, Forward Planning and European dimension. 
According to the school the policies on Personal Development Plans and portfolios are in process.

The school has a policy to develop the professional qualifications for teachers whose qualifications do not meet the necessary requirements.
It is fixed in the CPD that information of the In-Service training should be disseminated within and across the sections on the school level.
The school organises pedagogical days at least twice a year.


	I.2 The school management enables and encourages cooperation and coordination within and between sections, subjects and cycles
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There is evidence of teachers exchanging professional experiences and expertise between levels, sections, schools, etc.
	The school management has put much effort to encourage cooperation and coordination within and between sections, subjects and cycles. However there is not much evidence of these efforts seen yet.
There is some evidence that an exchange of experience has taken place by mutual class visits e.g. as “critical friends” and during pedagogical days. These visits are stimulated by the school management and done on a voluntary basis.
There is little evidence of exchange between sections and between Primary and Secondary cycles. Some evidence was seen in new L III syllabus for all languages.
It is recommended to promote ongoing exchange of experience.


	I.3 The school has clear policy for transition from nursery to primary and from primary to secondary
	
	
	x
	

	· There is evidence of procedures for transition of information from nursery to primary and from primary to secondary (meetings, visits, projects, etc).
	Transition has been chosen as a priority in the MASP and ASP. There is strong support given by the school management for the development of transition.

From Nursery to Primary:

Examples of good practices of transitions measures between nursery and primary are evident, but in order to guarantee a transparency and continuity written guidelines should be provided. 
From Primary to Secondary:

The relevant documents (brochure transition GS-HS,  questionnaires 2010 and 2011, its evaluations, minutes of conferences, meetings with school management, meetings of primary and secondary teachers) confirm that there is a transition policy for Primary to Secondary. The results of the 2010 evaluation of the questionnaires where compared to those of 2012 and several steps for improvement were taken (for ex. “Probetag, buddy system).

There are certain procedures in place to facilitate pupils transition from primary to secondary e.g. extra-tuition in languages is offered for those pupils P5 who do not have an own language section in S1, S 1 teachers are invited to class councils meetings in Primary as well as the SEN coordinator, suitable teachers are nominated as S1 class teachers etc.
There is evidence of transfer of organisational procedures from Primary to Secondary, but little evidence of the continuity of teaching and learning approaches between the cycles. On the pedagogical matters joint In-Service trainings could be organised. 
The new common staff room fosters the cooperation and communication between Primary and Secondary teachers.


	I.4 Coordinators have an organisational and pedagogical role
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There are job descriptions for the role of coordinator.

· There is evidence of meetings, projects, etc.
	There is a general job description for all coordinators except section coordinators. There is evidence of the minutes of the meetings (2-4 per year) and some good examples of projects across sections/languages/ subjects.

The new model of Middle Management includes 8   coordinators. Their profile is described in their job description. So far there is evidence of good cooperation, only the language coordinators wish more regular contact with the school management. 

Philosophy/moral/ethics coordinators wish more cooperation with the library in order to give more room to pedagogical issues.

Action plans were all welcomed by the faculty coordinators, but they want to be more involved in the setting of priorities. 


	I.5 The school management ensures an effective use of teaching time
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Timetabling ensures an equitable distribution of subject time through the week/half term.

· There is a homework policy.

· Measures are taken to make best use of the teaching time.
	In primary the school management asks the teachers to prepare their timetables according to the document of the harmonised timetable and forward it to the parents. 

In secondary timetabling ensures on equitable distribution of subject time through the week and half term.
Currently there is no evidence of a common homework policy. It has been planned on the school year 2012-2013 (MASP).
In primary the absences of teachers are always replaced which is not the case in secondary.



	II. School Ethos and Climate
	
	1
	2
	3
	4

	II.1 A European Context is established in order to foster mutual understanding and respect for diversity in a multicultural setting
	P
	
	X
	
	

	
	S
	
	
	X
	

	· The European dimension is integrated in subject curricula, teachers planning and lessons.

· A rich provision of European language courses and high standards in them is ensured.

· Teachers plan and work together across language sections in all subjects and particularly in European hours, languages and the humanities subjects.

· Pupils work together across language sections.
	Explicitly the European dimension has been dealt with in various activities, such as a European Day. However the presence of the European dimension such as maps, flags, photograps etc. in the school area is missing.

The school management should reconsider the organisation and planning of the European hours in primary. Parents made critical remarks towards this subject (the European hours are presented mostly in German because German is the most common L2 and there is a shortage of the European dimension in this subject). 

The school offers  the following languages as LIII and LIV : English, French, German, Italian and Dutch.

Pupils are used to a permanent intercultural dialogue.

Common trips and excursions are organised in cooperation with teachers from different language sections and levels.

Good examples of Extracurricular activities related in European dimension were seen.


	II.2 Pupils’ cultural identity is confirmed
	
	
	
	X

	· Provision for mother-tongue language teaching by native speakers at all levels for all pupils whose mother tongue is an EU language is ensured.

· There is evidence of celebration of national festivals and reference to national current affairs.
	The school offers all SWALS languages requested and they are taught by native teachers.

National festivals are celebrated.

	II.3 The physical environment reflects the aims of the school
	
	
	X
	

	· There are an adequate number of rooms of appropriate size, including specialist accommodation, allocated fairly in accordance with an agreed rooming policy.

· Classrooms and public areas are clean, safe, and tidy and are in good repair.

· There are displays of work and other materials in corridors and classrooms related to the European dimension.
	Nursery has very good facilitites according to the needs of young children and early education.
In general the number of classrooms is not sufficient in the primary and secondary school. Due to the shortage of the class rooms in primary, some class rooms in secondary are used by the primary classes.

In secondary the room concept was extended (special room for subjects, classrooms, common staff room, working areas for teachers etc.) recently. There are plans to create five more classrooms in the place where subject rooms are located now.
The general impression is that the public areas are clean and safe and they are well looked after.
The displays of work and other materials varies from one class room to another in primary.

Concerning the European dimencion look the point II. 1.


	II.4 The social climate reflects the aims of the school, to encourage successful learning and to foster tolerance and mutual respect
	
	
	
	X

	· There is evidence of:

· mutually respectful relations between members of the school community, in particular across language sections 
· knowledge of and respect for the school rules, established corporately and clearly communicated to all

· consistent and rapid response to conflicts, particularly to bullying and to discrimination of any kind, by pupils or teachers

· communal events which bring together pupils and teachers (and parents) from different language sections

· positive encouragement of good behaviour and consistent response to inappropriate behaviour.

· Pupils have access to, and use, facilities for personal support and where necessary, complaints.

· Education advisers effectively monitor behaviour and attendance; they liaise regularly with classroom teachers on both pastoral and academic matters.


	In the school there is a very good relationship between school management, staff, pupils and parents. School management is always present/ available and has an “open ear” to everybody. 

It is evident that there is a friendly, respectful and helpful atmosphere at the school. Pupils feel privileged to attend the school.

Pupils’ safety, health and wellbeing have been one of the priorities in the school and a common policy in this area has been developed recently. The inspection team encourages the school management to continue these efforts.

Pupils feel that they are listened to and supported when necessary.


	III. Curriculum and Planning
	
	1
	2
	3
	4

	III.1 The school management ensures that the planning of the curriculum is regularly reviewed and revised
	
	
	
	X
	

	· There are long term and short term planning, based on the curriculum.
	Most of the teachers’ planning was available in the LG. 

Visited teachers had their long term planning.
Some planning have a clear and detailed structure (including extra activities, media, excursions, etc), others are rather short mentioning just the different chapters of the syllabus or course book. 



	III.2 There is continuity and progression from year to year 
	
	
	
	X
	

	· There is evidence of transfer of planning.
	A new policy has been launched for teachers leaving the school to transfer the planning to their successors. 
The school has an induction procedure in place for new teachers in order to transfer planning.


	III.3 The planning within and across the sections is harmonised
	
	X
	
	

	· The school planning guidelines and templates are used.
	Currently the teachers planning vary from section to section and from one teacher to another. The school is strongly recommended to develop a common policy for the planning.


	III.4 Individual needs of pupils are respected in planning
	
	X
	
	
	

	· Differentiation is taken into account in planning.
	There was very little evidence of differentiation in planning.
As differentiation is one of the school’s priorities the school is strongly recommended to enhance the differentiation in the planning, teaching and learning.


	IV. Resources
	
	1
	2
	3
	4

	IV.1 Human resources are efficiently managed
	
	
	X
	

	· Teachers are appropriately qualified.

· Assignments of tasks are related to experience and expertise of teachers.
	The school has a new policy concerning locally recruited teachers. The school has started to check the qualifications of the locally recruited teachers. In the future distribution of the hours is based on the qualification and positive evaluation report of the teacher. The inspection team strongly supports this initiative.
Experience is taken into account when new tasks are designed.


	IV.2 Financial resources are efficiently managed
	
	
	X
	

	· The budget assigned for the subject is spent effectively.

· Resources are available to enable pupils to learn effectively in all areas of the curriculum.

· Resources are used effectively to implement the syllabi.


	In general the situation is good and the staff is satisfied.
Where recourses are available they are not always used to enable learning effectively (See also V.4).

	IV.3 A range of adequate equipment is available
	
	
	X
	

	· There is an adequate supply of subject-related equipment.

· There is an adequate supply of ICT equipment.

· There is a library as a multi-media-centre in place with adequate range of relevant books and ICT materials
	There is an urgent need for more computers and other modern technological tools in order to guarantee a fair balance between the rooms/subjects and teachers. According to the Multi Annual School Plan all classes will be ICT-equipped before 2014.
Some rooms are very well equipped with subject related equipment e.g. scientific rooms but others are not, for example human sciences, history and geography.

The primary library is very well equipped and it is in a process to be used as a multi-media centre in future.

The secondary library does not follow the concept of a multi media center. There is a lack of pupils’ computers as well as a modern software to meet the needs of pupils and teachers.

Closer cooperation between the two libraries is needed.

	IV.4 A range of European dimension resources is used
	
	
	X
	

	· There is a range of appropriate resources available and easily accessible.

· European, multicultural and national resources are used appropriately and integrated into the teaching.


	Teachers frequently use their national resources and they exchange the material among themselves when appropriate. Resources which emphasise European dimension could be more visible.


	V. Teaching and Learning
	
	1
	2
	3
	4

	V.1 Teachers realise the programme/planning
	
	
	X
	

	· Lessons are planned, well structured and relate to the syllabus.

· Teachers show knowledge of the subject and the European School syllabus.

· Culture, history and geography of different countries are integrated in the teaching and learning process in the classes.
· Cross curricular links are emphasized.
	All visited lessons were planned and related to the syllabus; most of them were well structured. Teachers show knowledge of the subject and the ES syllabus.

Some evidence was seen that the national culture, history and geography have a place in the teaching and learning when appropriate.

In many lessons cross curricular links were seen.

	V.2 Teachers employ a variety of teaching and learning methods appropriately used to the content to be taught
	
	
	X
	

	· Teachers communicate the aims, objectives and competences to be accomplished.

· The teaching where possible encourages awareness of broadened context outside the classroom or the particular lesson.

· Teachers enable pupils to cooperate with one another.

· Teachers involve all pupils actively.

· Teachers integrate ICT during lessons.
	Some teachers communicate the objectives of the teaching and learning in the beginning of the lesson to the pupils. In several lessons the broadened context was taken into account in teaching and learning. 

In some lessons teachers involve all pupils actively. Teachers should more often create an environment where pupils’ cooperation and active participation would be possible.
In primary only in few lessons teachers used ICT during the lesson. In secondary most teachers visited used ICT.                                                                                        

	V.3 Teachers motivate pupils to be active learners
	
	
	X
	

	· Pupils have positive attitude to learning.

· Pupils are encouraged to reflect on how to improve their own learning.

· Pupils are increasingly responsible for aspects of their own learning.

· Teachers create an environment in which pupils can learn independently and collaboratively and support each others’ learning.

· Pupils use ICT.
	In general the pupils’ attitude towards learning is very positive.
In some lessons visited pair work and group work were seen. However a few lessons were solely teachers centred and pupils were not given an opportunity to work independently or they were not able to take a responsibility of their own learning.
During the visited lessons pupils’ ICT use was not a common practice. 



	V.4 Teachers show effective class room management
	
	
	X
	

	· Teachers create a stimulating learning environment.

· Teachers use resources effectively.

· Teachers use teaching time effectively.


	In most lessons the learning environment was stimulating. Well-structured lessons helped teachers use teaching time and resources effectively.

In primary cycle a good example of effective use of resources (recycling) was seen in one language section. 

In scientific subjects in secondary excellent didactic material exists but wasn’t used when it was appropriate
.

	V. 5. Teachers respect pupils’ individual needs.
	X
	
	
	

	· Differentiation is taken account in the lessons


	Differentiation was very rarely seen in the lessons. Therefore the inspection team recommends the school to enhance the area of differentiation in planning, teaching and learning.


	VI. Assessment  and achievements  
	
	1
	2
	3
	4

	VI.1 Teachers follow the school policy on evaluation and assessment
	
	X
	
	

	· Teachers continually evaluate pupils’ progress (formatively and summatively).

· A range of different assessment strategies is used to provide a broad picture of pupils’ capabilities, included skills, values and attitudes.
	The school does not have a policy on evaluation and assessment yet.
All teachers evaluate and assess pupils’ progress formatively and summatively, although the strategies, methods and tool vary from section to section and from teacher to teacher.

Some very good examples and creative ways of formative and summative assessment were observed during class visits. Although very traditional assessment was also seen.
Some examples concerning the assessment of pupils’ capabilities, skills, values and attitudes were seen. 




	VI.2 Assessment methods are transparent
	
	X
	
	

	· Records of pupils’ progress are maintained.

· Pupils’ results are analysed.

· Pupils’ attainments are communicated to their parents.
	Teachers visited kept records of pupils’ progress but it differs from teacher to teacher. The school is recommended to harmonise assessment in the future. 
Criteria for assessment should be made more transparent to the pupils. 

The school informs parents regularly about the progress of their children.

	VI.3 Pupils increasingly develop the ability to assess their own work
	
	X
	
	

	· Pupils’ self-assessment skills are developed by using a range of different strategies.
	Pupils’ self-assessment skills are developed although the strategies differ from teacher to teacher. In some lessons observed teachers used the “self-assessment grids” in the respective course books.

The school is recommended to develop the area of pupils’ self-assessment as a part of its assessment policy and practices.


	VII. Support (LS, SWALS, SEN, Rattrapage)
	
	1
	2
	3
	4

	VII.1 The formal regulations on support are respected
	
	
	X
	

	· There are harmonised procedures in place to identify pupils with different learning needs.

· Support and guidance is in place to address the different learning needs of pupils.

· IEPs (Individual Educational Plans) are compiled, reviewed and updated.

· Given support is monitored.

· The coordinators’ tasks and responsibilities are clear.
	There is a good cooperation between primary and secondary support coordinators.

The support has been rearranged during this school year and the role of the support coordinator is part of the middle management plan. The changes are supported by the inspection team which also encourages the school to evaluate the practices and results of the new arrangements after the next school year.
There is a harmonised procedure to identify different learning needs of pupils. However the school could consider giving the SWALS teachers a stronger role in it.
Support and guidance are in place for pupils and teachers and IEPs are compiled, reviewed und updated twice a year. When necessary the IEPs are revised to adapt better to the pupil’s needs. 
Coordinator’s tasks and responsibilities are clear and defined in the job description. However the list of duties is long. The school could consider evaluating whether the list of duties corresponds to the allocated coordination time. 


	VII.2 Resources for support are in place
	
	
	
	X

	· Support materials are available (ICT, national materials) and easy to access.

· Time allocation of support is transparent and flexible.
	Support material and the consultation of the support coordinators are available.
Time allocation is transparent and flexible.

	VIII. Quality assurance and development
	
	1
	2
	3
	4

	VIII.1 There is a structure for quality assurance and development
	
	
	
	x

	· There is cyclic procedure for self-evaluation.

· There is a policy on evaluation and assessment of pupil progress.
	There is evidence of systematic self-evaluation of the MASP, ASP and APs. The inspection team acknowledges school’s effort in this area and encourages the school to pursue. 
The inspection team considers that the quality of the self-evaluation report is high. The school has identified its own strengths and areas of improvement.  
See also the point VI.


	VIII.2 In the school development plans the has described its vision and its areas of improvement
	
	
	
	X

	· The school has clearly stated its’ aims and objectives.

· The school has short and long term planning to accomplish improvements.

· The school development plan is compiled in consultation with the different stakeholders of the school.

· The school has a policy on ICT.

· The in-service training plan is part of the 
· School development plan.
	The MASP 2012-2015 and the ASP 2011/2012 state the school’s mission, general objectives and means to achieve these objectives. The school has identified seven areas (priorities) to which special attention should be given. 46 Action Plans (AP) have been compiled that cover different areas. There is evidence of evaluation the APs done by the coordinators.  

However, the school could consider whether the number of APs is possible to decrease by integrating them in order to ensure coherence between them. 
There could be better coherence between the goals of the action plans and teacher’s forward planning.
The school has a draft version of the policy on ICT.   

The draft version of the In-Service training plan is part of the school development plan.


	VIII.3 The financial policy and priorities are related to the overall aims and objectives and to the areas of improvement in the school development plan
	
	
	
	X

	· Budget is indicated for activities in the annual school development plan.
	There is evidence that the financial policy and the school’s priorities are related to the overall aims and objectives and to the areas of the school improvement.
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